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ABSTRACT
Hie problem  In v e s tig a te d  in  th is  study  was s ta te d  as fo llo w s:
Are th e re  changes in  concept o f  s e l f  as a person  and s e l f  as a 
te ach e r among s tu d e n t te ach e rs  assig n ed  to  teach  a t  the  L o u is ian a  S ta te  
U n iv e rs ity  L ab o ra to ry  School w ith in  the  l im ita t io n s  s e t  in  the  fo llow ing  
q u e s tio n s :
1. Do s tu d e n t te a c h e rs  whose teach in g  a c t i v i t i e s  a re  v ideo 
taped e x h ib i t  g r e a te r  change than s tu d en t teac h e rs  whose teach in g  
a c t i v i t i e s  a re  n o t v ideo  taped?
2. Do s tu d e n t te a c h e rs  teach in g  a t  the elem entary  le v e l and 
whose teach in g  a c t i v i t i e s  a re  v ideo taped e x h ib i t  g re a te r  change than 
s tu d e n t te a ch e rs  a t  th e  same le v e l  whose teach ing  a c t i v i t i e s  a re  n o t 
v ideo taped?
3. Do s tu d e n t te ac h e rs  teach in g  a t  th e  secondary le v e l and 
whose teach in g  a c t i v i t i e s  a re  v ideo taped  e x h ib i t  g re a te r  change than 
s tu d e n t teach e rs  a t  the  same le v e l  whose teach in g  a c t i v i t i e s  a re  n o t 
video taped?
S tudent te a c h e rs  who were assig n ed  to  teach  a t  the L o u isian a  
S ta te  U n iv e rs ity  L aboratory  School du ring  th e  f i r s t  sem ester o f the  
1973-74 school year were randomly assig n ed  to  e i th e r  th e  experim en tal 
group (N = 39) o r to  th e  c o n tro l  group (N = 37). During the  sem ester 
each su b je c t in  th e  experim en tal group was v ideo  taped fo u r tim es w hile  
teach in g . Although they p a r t ic ip a te d  in  re g u la r  conferences w ith  th e i r  
su p e rv iso rs , s u b je c ts  in  the  c o n tro l group were no t v ideo taped w hile 
teach in g .
vi
Data fo r  th e  study  were d e riv ed  from p r e - t e s t  and p o s t - t e s t  
sco re s  on the L.S.U . Teacher Concept S ca le . The s t a t i s t i c a l  d esig n  was 
a 20 X 2 f a c t o r i a l  on a com pletely  randomized desig n  u s in g  two s u b je c ts  
p er tre a tm e n t w ith  the p r e - t e s t  inc luded  as a c o v a r ia b le . Hie n ecessa ry  
F r a t io s  were o b ta in ed , and th e  fo llo w in g  n u l l  hypotheses were te s te d  
a t  the  .05 le v e l :
1. There i s  no s ig n i f ic a n t  d if fe re n c e  in  change in  concept o f 
s e l f  as a person  between s u b je c ts  in  th e  experim en tal group and s u b je c ts  
in  th e  c o n tro l  group.
2 . There i s  no s ig n i f ic a n t  d if fe re n c e  in  change in  concept o f 
s e l f  as a teach e r between s u b je c ts  in  th e  experim en tal group and s u b je c ts  
in  the c o n tro l  group.
The d a ta  f a i le d  to  r e j e c t  th e  n u l l  h y p o th eses, and th e  fo llo w in g  
co n c lu sio n s  were d eriv ed  from the  a n a ly s is  o f th e  d a ta :
1. The s e l f  concep ts o f th e  s tu d e n t te ac h e rs  d id  change du rin g  
th e  s tu d e n t teach in g  ex p erien ce .
2 . The su p e rv is in g  tea ch e rs  had th e  most s ig n i f ic a n t  e f f e c t  on 
th e  changes which o ccu rred .
3. C ontro l group s u b je c ts  e x h ib ite d  a g re a te r  mean change in  
concept o f s e l f  as a person  than d id  experim en tal group s u b je c ts .
4 . Experim ental group s u b je c ts  e x h ib ite d  a g r e a te r  mean change 
in  concept o f s e l f  as a te a ch e r  than  d id  c o n tro l group s u b je c ts .
5. C ontrol group s u b je c ts  who tau g h t a t  th e  elem entary  le v e l  
e x h ib ite d  g re a te r  mean changes in  concept o f s e l f  as a  person  and s e l f  
as a te ach e r than d id  experim en tal group s u b je c ts  a t  th e  same le v e l .
6. Experim ental group s u b je c ts  who tau g h t a t  th e  secondary 
le v e l  e x h ib ite d  g re a te r  changes in  concept o f s e l f  as a person and s e l f  
as  a te a c h e r  than d id  c o n tro l group s u b je c ts  a t  the same le v e l .
v i i
The d if fe re n c e s  in  mean change in  concep t o f  s e l f  as a person  
and s e l f  as a teach e r between the ex perim en ta l group and th e  c o n tro l  
group were no t s t a t i s t i c a l l y  s ig n i f i c a n t .  However, th e  d i s p a r i t i e s  
were o f s u f f i c i e n t  m agnitude to  su g g est th a t  f u r th e r  re sea rc h  r e le v a n t 




S tudent teach in g  i s  co n s id e red  by many a u th o r i t i e s  to  be th e  
most v i t a l  elem ent in  a te ach e r ed u ca tio n  program. The f a c t  th a t  th i s  
a c t i v i t y  o f fe r s  th e  s tu d e n t an o p p o rtu n ity  to  engage in  s e l f  e v a lu a tio n  
as a  means o f  g a in in g  in s ig h t  in to  h is  s tre n g th s  and a b i l i t i e s  in  the 
p r a c t i c a l i t i e s  o f th e  p ro fe s s io n  i s  a f a c to r  in  e s tim a te s  o f i t s  
im portance (Cumming, 1971; Meyers and Walsh, 1964). A lso, s tu d e n t 
teach ing  can be viewed as a cu lm in a tin g  ex p erien ce  which c o n tr ib u te s  to  
a m aturing p ro cess  (Smith and Adams, 1972). In  th i s  co n tex t one w r i te r  
has s a id  th a t  " s tu d e n t teach in g  should  be a le a rn in g  experience  in  which 
the s tu d e n t te ac h e r  i s  helped  to  le a rn  to  assume an o b lig a t io n  fo r  h is  
own growth" (Jeep , 1956). F u r th e r , growth cannot be equated  w ith  the  
amount o f teach in g  ex p e rien ce , b u t must be d eriv ed  p r im a r ily  from an 
e v a lu a tio n  o f p e rso n a l and p ro fe s s io n a l s e l f .
One of th e  most c r u c ia l  is su e s  fa c in g  teach er ed u ca tio n  r e l a t e s  
to  the e f fe c t iv e n e s s  o f s tu d e n t teach in g  and a l l i e d  experiences in  
m eeting th e  o b je c tiv e s  e s ta b lis h e d  by c o lleg e  f a c u l t i e s  and the g en e ra l 
p u b lic . A p e r s i s te n t  problem  in  th i s  reg ard  has been th e  p a u c ity  o f 
v a l id  m easures o f teac h e r  e f fe c t iv e n e s s  (Andrews, 1964). Because o f 
th i s  d e f ic ie n c y , re se a rc h e rs  have tended to  approach the  ev a lu a tio n  of 
s tu d en t teach in g  by examining p e r t in e n t  v a r ia b le s  o th e r  than the 
teach in g  a c t  i t s e l f .  In  th i s  reg ard  one au th o r has sa id  th a t  " th e  
a n a ly s is  o f s e l f  must be encouraged as a con tinuous growth p rocess  and
1
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one th a t  i s  a c o n s tru c tiv e  measure designed to  improve the growth of 
th e  in d iv id u a l te a c h e r . . (Meyers and Walsh, 1964).
In  re c e n t y ea rs  a  number o f teach er ed u ca tio n  in s t i t u t i o n s  have 
adopted video tap e  reco rd in g  o f s tu d e n t teach in g  as an in te g r a l  p a r t  
o f  the  te a c h e r  t r a in in g  program. P io n eerin g  e f f o r t s  a t  S tan fo rd  
U n iv e rs ity  (A llen , 1967; O liv e ro , 1970) and Hunter C ollege (S chueler 
and Gold, 1964) dem onstrated  th e  f e a s i b i l i t y  and p o te n t ia l  fo r  u s in g  
v ideo  tap e  feedback as a v ia b le  ad ju n c t to  th e  te ach e r t r a in in g  program.
A re c e n t  s tu d y  review ed re sea rc h  concerning  the  e f f e c t s  o f  v ideo  
tape  feedback on changes in  the  s e l f  concep ts o f s tu d en t te ach e rs  
(A hnell and Hawn, 1973). The au th o rs  s ta te d  th a t  the sp a rse  r e s u l t s  
from th e  re se a rc h  e f f o r t s  may be a sc rib e d  to  l im i ta t io n s  in  the 
m easuring in stru m en ts  and inadequate  re se a rch  d esig n . T he ir p o s i t io n  
was th a t  i f  v ideo tape  reco rd in g s  o f s tu d e n t te a c h e rs ' a c t i v i t i e s  do 
a f f e c t  b e h a v io ra l changes, th ese  changes m ight w ell be evidenced in  th e  
a re a  o f th e  s e l f  co ncep t. F u r th e r , the w r i te r s  determ ined th a t  v ideo 
tape  rec o rd in g  p rocedures have a pow erful p o te n t ia l  in  te ach e r ed u ca tio n , 
p a r t ic u la r ly  as th e se  p rocedures a re  concerned w ith  s e l f  e v a lu a tio n .
S tatem ent o f th e  Problem
The problem  in v e s t ig a te d  in  th is  study  was s ta te d  as fo llo w s:
Are th e re  changes in  concept o f s e l f  as a person  and s e l f  as a 
teach e r among s tu d e n t te a ch e rs  assig n ed  to  teach  a t  th e  L o u isian a  S ta te  
U n iv e rs ity  L aborato ry  School w ith in  the  l im ita t io n s  s e t  in  the fo llow ing  
ques t io n s :
1. Do s tu d e n t te a ch e rs  whose teach in g  a c t i v i t i e s  a re  v ideo 
taped e x h ib i t  g re a te r  change than s tu d e n t te ach e rs  whose teach in g  
a c t i v i t i e s  a re  n o t video taped?
2 . Do s tu d e n t tea ch e rs  teach in g  a t  th e  e lem entary  le v e l  and 
whose teach in g  a c t i v i t i e s  a re  v ideo  taped e x h ib i t  g r e a te r  change than  
s tu d e n t te a ch e rs  a t  the same le v e l  whose teach in g  a c t i v i t i e s  a re  no t 
video taped?
3. Do s tu d en t te a c h e rs  teach in g  a t  th e  seondary  le v e l  and 
whose teach in g  a c t i v i t i e s  a re  v ideo  taped  e x h ib i t  g r e a te r  change than 
s tu d e n t te ac h e rs  a t  the same le v e l  whose teach in g  a c t i v i t i e s  a re  no t 
v ideo taped?
D e lim ita tio n s
The sample fo r  th is  s tudy  was lim ite d  to  those  s tu d e n ts  who 
were r e g is te r e d  fo r  s tu d e n t teach in g  a t  L o u isian a  S ta te  U n iv e rs ity ,
Baton Rouge Campus, and who were assig n ed  to  s tu d e n t teach  a t  th e  
L ou isiana  S ta te  U n iv e rs ity  L aborato ry  School du ring  the  f i r s t  sem ester 
of the  1973-74 school y ea r . Because of the unique n a tu re  o f th e  
teach in g  a c t i v i t i e s  and th e  p h y s ic a l l im ita t io n s  o f th e  v ideo  tape 
reco rd in g  equipm ent, those  s tu d e n t te ac h e rs  who were ass ig n ed  to  teach  
a r t ,  vocal music ( a t  th e  secondary le v e l ) ,  in s tru m e n ta l m usic, and 
p h y s ic a l ed u ca tio n  were n o t included  in  the  s tu d y . The s tu d e n t te a ch e rs  
who were included  in  th e  study  co n fe rred  re g u la r ly  w ith  th e  su p e rv iso rs  
to  whom they  were a ss ig n ed . However, no a ttem p t was made to  s ta n d a rd iz e  
the  e v a lu a tio n  procedures employed by the  su p e rv iso rs  in  th ese  
co n feren ces.
THEORETICAL FRAMEWORK
S ig n ific a n c e  o f th e  Study
The L ouisiana S ta te  U n iv e rs ity  L aboratory  School i s  an in te g ra l  
p a r t  o f the teach er education  program a t  L ou isiana  S ta te  U n iv e rs ity .
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Each member of the  f a c u l ty  se rv es  as a f u l l - t im e  classroom  teac h e r  as 
w e ll as a su p e rv iso r o f s tu d en t te a c h e rs . S ince 1967 th e se  su p e rv is in g  
tea c h e rs  have in c re a s in g ly  made use o f v ideo tape  reco rd in g  equipment 
which i s  housed in  the  school b u ild in g  and i s  o p era ted  by a g raduate  
a s s i s ta n t  assigned  to  the  school fo r  th i s  purpose.
According to  the  reco rd in g  log m ain ta ined  by th e  g rad u ate  
a s s i s t a n t ,  th e  use o f th e  video  tape equipment fo r  d i r e c t  tap in g  and 
re p la y  of the teach ing  a c t i v i t i e s  o f s tu d e n t te a c h e rs  has shown a marked 
in c re a se . In  1967, 17 p e rcen t o f the  t o t a l  o p e ra tin g  time o f the 
equipment was devoted to  the v ideo tap in g  o f s tu d e n t te a c h e rs ' classroom  
a c t i v i t i e s .  During the 1971-72 school year 68 p e rc e n t o f the t o t a l  
o p e ra tin g  time was devoted to  th e  video tap in g  o f s tu d e n t te a c h e r s ' 
classroom  a c t i v i t i e s .  These f a c ts  in  them selves p rov ide  an e x c e l le n t  
p o s s ib i l i t y  fo r  re se a rc h .
In 1972, Fred M. Smith and Sam Adams, members o f  th e  fa c u lty  o f 
th e  C ollege o f Education a t  L ouisiana S ta te  U n iv e rs ity , developed a s c a le  
fo r  m easuring concept o f s e l f  as a person and s e l f  as a te a c h e r . In  
developing and te s t in g  th is  in strum en t they  found th a t  g re a te r  growth 
in  s e l f  concept was evidenced by off-cam pus s tu d e n t te ac h e rs  than by 
s tu d e n t teach e rs  assigned  to  teach  a t  the  L o u isian a  S ta te  U n iv e rs ity  
L aboratory  School. They sa id  th a t  "although  the  d if fe re n c e s  d id  n o t 
prove to  be s t a t i s t i c a l l y  s ig n i f i c a n t ,  th e  f a c t  th a t  they o ccu rred  a t  
a l l  r a is e s  some c h a llen g in g  q u e s tio n s ."  This suggested  th a t  fu r th e r  
study  of the change in  s e l f  concept among s tu d e n t te a c h e rs  a t  th e  
L aboratory  School was w arran ted .
A survey of re se a rc h  concerning the e f f e c t  o f v ideo  tap in g  on 
change in  s e l f  concept rev ea led  th a t  th e re  i s  a void  in  th i s  a re a  as i t
p e r ta in s  to  on-campus s tu d e n t te a c h e rs . One w r i te r  has s a id  th e re  is  
a co n tro v ersy  as to  th e  m e rits  o f p la c in g  s tu d e n t te ac h e rs  in  on-campus 
f a c i l i t i e s  which a re  c o n tro lle d  fo r  the  most p a r t  by the  "mother 
in s t i t u t i o n "  as opposed to  p la c in g  them in  off-cam pus s i tu a t io n s  
(Cumming, 1971). The p re se n t s tudy  was conceived as a means of p o ss ib ly  
p ro v id in g  in fo rm atio n  r e l a t iv e  to  th i s  co n tro v ersy  as w e ll as p rov id ing  
a beg inn ing  p o in t fo r  re se a rc h  concern ing  th e  s tu d e n t teach in g  program 
a t  th e  L ou isiana  S ta te  U n iv e rs ity  L aboratory  School.
D e f in itio n  o f Terms
S e lf  co n cep t. In  th i s  study  s e l f  concept was d efin ed  in  the 
phenom enological frame o f re fe re n c e  as s e t  fo r th  by s e v e ra l a u th o r i t ie s  
(D iggory, 1966; Levy, 1972; W ylie, 1961). In th i s  c o n te x t the  s e l f  
concept was n o t construed  to  be in d ic a t iv e  o f o r  synonymous w ith  the  
t o t a l  s e l f .  R ather, i t  was co n sid e red  to  be an im portan t a sp ec t o f  the 
t o t a l  s e l f .
L .S .U . Teacher Concept S c a le . This s c a le  was developed as a 
re se a rch  p ro je c t  sponsored by the  Bureau o f E ducationa l M a te ria ls  and 
Research a t  L ou isiana S ta te  U n iv e rs i ty . (Smith and Adams, 1972). The 
in stru m en t i s  a c tu a l ly  composed o f two se p a ra te  s c a le s  fo r  m easuring 
" s e l f  as a person" and " s e l f  as a te a c h e r ."  The L.S.U . Teacher Concept 
S cale  was v a lid a te d  in  accord  w ith  p rocedures a s so c ia te d  w ith  such 
s c a le s .
S tudent te a c h e r . S tuden t te a c h e r  was h e re  d efin ed  as a s tu d en t 
who was r e g is te r e d  a t  L ou isiana S ta te  U n iv e rs ity , Baton Rouge Campus, 
and who was assigned  to  s tu d e n t teach in g  by the  D ire c to r  of S tudent 
Teaching a t  L ou isiana S ta te  U n iv e rs ity , Baton Rouge Campus.
S tudent te a c h in g . In  th i s  s tu d y  s tu d e n t teach in g  was d efin ed  
as "a  p e rio d  of guided teach in g  when a c o lle g e  s tu d e n t assumes in c re a s in g  
r e s p o n s ib i l i ty  fo r  d ir e c t in g  the  le a rn in g  o f a group o r  groups o f 
le a rn e rs  over a p e rio d  of co n secu tiv e  weeks (Andrews, 1964).
L o u isian a  S ta te  U n iv e rs ity  L aboratory  School. The L aborato ry  
School was e s ta b lis h e d  in  1915 as an on-campus f a c i l i t y  designed to  
p rov ide  a com plete e d u c a tio n a l program in  grades e ig h t through e lev en . 
During th e  58 y ears  s in c e  i t  was founded, the school expanded to  an 
e d u c a tio n a l f a c i l i t y  fo r  s tu d e n ts  in  grades one through tw elve and an 
en ro llm en t o f approx im ately  500. The school cu rricu lum  became r e l a t iv e ly  
com prehensive, and many a t h l e t i c ,  a r t i s t i c ,  and s o c ia l  s tu d e n t o rg an iza ­
tio n s  were in co rp o ra ted  as p a r t  o f the  t o t a l  ed u ca tio n a l program (Mackey, 
1971).
One of th e  m ajor fu n c tio n s  o f th e  L aboratory  School has been th a t  
of p ro v id in g  a c e n te r  fo r  s tu d e n t teach in g  in  co n ju n c tio n  w ith  the te a c h e r  
edu ca tio n  program in  the C ollege of Education a t  L ou isiana S ta te  
U n iv e rs ity . S ince th e  e s tab lish m en t o f the  school the  members o f the  
f a c u l ty  have served  as su p e rv iso rs  o f s tu d en t teach e rs  in  a d d it io n  to 
th e i r  r e g u la r  c lassroom  d u t ie s .
Video tape  r e c o rd e r . This equipment was a p o r ta b le  e l e c t r i c a l  
u n i t  which uses m agnetic tape to  reco rd  both v ideo and audio and p rov ides 
th e  p o te n t ia l  fo r  immediate re p la y . Two video tape reco rd in g  u n i ts  were 
used in  th is  s tudy : a General E le c tr ic  Model PT2A, o n e -h a lf  inch video
tap e  re c o rd e r , and a Sony Model 3600, o n e -h a lf  inch video tape re c o rd e r . 
Each o f the two u n i ts  was equipped w ith  a camera and an o m n i-d ire c tio n a l 
microphone com patible w ith  the  u n i t .
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Procedure
In conducting  th i s  s tu d y , the fo llow ing  s te p s  were fo llow ed:
1. Im m ediately a f t e r  r e g i s t r a t io n  fo r  the f i r s t  sem ester o f 
th e  1973-74 school y ea r was com pleted, a l i s t  o f s tu d en t te ac h e rs  
a ssig n ed  to  th e  L o u is ian a  S ta te  U n iv e rs ity  L aborato ry  School was 
o b ta in ed  from the  D ire c to r  o f S tudent Teaching.
2. The se v e ra l s tu d e n t te a ch e rs  assigned  to  each o f th e  v a rio u s  
su p e rv is in g  te a c h e rs  were randomly assig n ed  e i th e r  to  th e  experim en ta l 
group (N = 39) o r to  th e  c o n tro l  group (N = 37).
3. P r io r  to  beg inn ing  teach in g , a l l  s tu d e n t te a ch e rs  in  the  
sample were ad m in iste red  th e  L .S .U . Teacher Concept S ca le .
4 . During th e  sem ester fo u r v ideo tape  reco rd in g s  were made of 
th e  teach in g  a c t i v i t i e s  o f each s tu d e n t teach e r in  the  experim en tal 
group. Each reco rd in g  was approxim ately  20 m inutes in  le n g th .
Im m ediately a f t e r  each re c o rd in g , the tape  was rep lay ed  fo r  c r i t iq u e  
and e v a lu a tio n  by th e  s tu d e n t te ach e r and the su p e rv is in g  te a c h e r . 
Although they  p a r t ic ip a te d  in  re g u la r  conferences w ith  th e i r  su p e rv is in g  
te a c h e rs , s tu d e n t te a c h e rs  in  th e  c o n tro l group were no t v ideo  taped  
w h ile  teach in g .
5. At the end o f th e  sem ester a l l  s tu d en t teac h e rs  in  the  
sample were ag a in  ad m in iste red  th e  L.S.U . Teacher Concept S ca le .
6 . Data ca rd s  c o n ta in in g  a l l  n ecessa ry  sample in fo rm atio n  were 
key-punched.
7. The s t a t i s t i c a l  d esign  was a 20 X 2 f a c to r i a l  on a com pletely  
randomized desig n  u s in g  two su b je c ts  p er trea tm en t combined w ith  the
p r e - t e s t  included  as a c o v a r ia b le . These an aly ses were made on the  
b a s is  o f sco res  d e riv ed  from the  p r e - t e s t  and p o s t - t e s t  o f the  instrum en t 
by th e  IBM 360/65 com puter.
8. The n ecessa ry  F r a t io s  were o b ta in e d , and th e  fo llo w in g
n u l l  hypotheses were te s te d  a t  the  .05 le v e l :
a . There i s  no s ig n i f ic a n t  d if fe re n c e  in  change in  concept
o f s e l f  as a person  between s u b je c ts  in  th e  experim en tal 
group and s u b je c ts  in  the c o n tro l  group.
b . There i s  no s ig n i f ic a n t  d if fe re n c e  in  change in  concept 
o f s e l f  as a te ac h e r  between s u b je c ts  in  the  e x p e r i­
m ental group and s u b je c ts  in  th e  c o n tro l group.
9. S p e c if ic  com parisons were made to  compare:
a . " s e l f  as a person" fo r  experim en tal group s u b je c ts
teach in g  a t  the  elem entary  le v e l  and c o n tro l  group 
s u b je c ts  teach in g  a t  th e  elem entary  le v e l .
b . " s e l f  as a  person" fo r  experim en ta l group s u b je c ts
teach in g  a t  th e  secondary le v e l  and c o n tro l  group
s u b je c ts  teach in g  a t  the secondary le v e l .
c . " s e l f  as a teac h e r"  fo r  experim en tal group s u b je c ts
teach in g  a t  the  elem entary  le v e l and c o n tro l  group
su b je c ts  teach in g  a t  the elem entary  le v e l .
d. " s e l f  as a te ac h e r"  fo r  experim en tal group s u b je c ts  
teach ing  a t  th e  secondary le v e l  and c o n tro l group 
s u b je c ts  teach in g  a t  th e  secondary le v e l .
Source o f Data
Data fo r  th i s  s tu d y  were d eriv ed  from s tu d e n t te a c h e r s ' responses 
to  item s on the  L.S.U . Teacher Concept S ca le .
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O rg an iza tio n  o f  th e  Study
C hapter 1 p re se n ts  an in tro d u c tio n  to  the  s tudy  and inc ludes 
th e  Problem, D e lim ita tio n s , S ig n if ic a n c e  of the  S tudy, D e f in itio n  of 
Terms, and th e  P rocedure follow ed in  conducting  the  s tu d y .
C hapter 2 c o n ta in s  a review  o f r e la te d  l i t e r a t u r e .
C hapter 3 r e l a t e s  th e  method o f procedure in  conducting  the
stu d y .
Chapter 4 co n ta in s  a p re s e n ta tio n  and a n a ly s is  o f  the d a ta  
ob ta in ed  fo r  th e  s tu d y .
C hapter 5 p re se n ts  a summary o f the  study  and a lso  inc ludes 
some im p lic a tio n s  and co n c lu sio n s  concern ing  the  d a ta , and recommenda­
tio n s  fo r  f u r th e r  s tu d y .
Chapter 2
REVIEW OF RELATED LITERATURE
In  survey ing  th e  l i t e r a t u r e  an a ttem pt was made to  sy n th es ize  
the  more re le v a n t  re se a rc h  f in d in g s  in  o rd er to  h e lp  ex p la in  and c l a r i f y  
the  th e o r e t ic a l  b a s is  fo r  the  p re se n t s tu d y . Summaries o f s ig n i f ic a n t  
w r itin g s  a re  p resen ted  in  th re e  s e c t io n s .  The f i r s t  s e c tio n  co n ta in s  a 
d isc u ss io n  of s e l f  th eo ry . In  the second s e c tio n  a review  o f l i t e r a t u r e  
in  support of and in d ic a t iv e  o f th e  use o f  the s e l f  concept as an 
im portan t v a r ia b le  in  b e h a v io ra l re sea rc h  i s  p re sen ted . The th i rd  
s e c tio n  co n ta in s  a review  o f s ig n i f ic a n t  s tu d ie s  which b ea r d i r e c t ly  on 
the p re se n t s tu d y . Each s e c tio n  i s  concluded by a summarizing paragraph .
S e lf  Theory
P r io r  to  the  tw en tie th  cen tu ry , re fe re n c e s  to  th e  s e l f  or the  
s e l f  concept were l im ite d  alm ost s o le ly  to  p h ilo so p h ic a l and th e o lo g ic a l 
w r itin g s  and d isc u s s io n s . One of the  most famous pronouncements r e l a t iv e  
to  the  s e l f  was one by Rene D escartes : "Cogito ergo sum” (" I  th ink
th e re fo re  I  am." ) .  Diggory (1966) s ta te d  th a t  re fe re n c e  to  the word 
s e l f  can be found in  the e a r ly  e ig h te en th  cen tu ry  w r itin g s  of David Hume.
In  the n in e te e n th  cen tu ry  W illiam  James (1890) assumed th a t  the 
s e l f  can be viewed as an o b je c tiv e  e n t i ty .  F u r th e r , he p o s ite d  th a t  man 
i s  composed o f many s p i r i t u a l ,  s o c ia l ,  m a te r ia l ,  and b o d ily , o r p h y s ic a l, 
s e lv e s . Extending h is  assum ptions f u r th e r ,  James suggested  th a t  the 
fe e l in g s  a person  ho lds about h im se lf  r e s u l t  from p erso n a l e v a lu a tio n s  
o f h is  successes  and f a i lu r e s .  This s e l f  e v a lu a tio n  James d ep ic ted  as a
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r a t io  o f th e  successes  to  th e  p re te n tio n s  o f the in d iv id u a l and d e fin ed  
as " s e l f  e s te em .11
George H. Mead (1934) s ta te d  th a t  the human being  has a s e l f .
In  developing a framework fo r  h is  so c io lo g ic a l  th eo ry , Mead extended and 
e la b o ra te d  the concept o f th e  " s o c ia l  s e l f "  to  which James (1890) had 
r e fe r r e d  e a r l i e r .  More p r e c is e ly ,  Mead was concerned w ith  the  ways by 
which people became "se lv e s"  in  a ra p id ly  changing and ap p a ren tly  
c h a o tic  w orld . The prim ary focus o f h is  sp e c u la tio n  concerned the 
manner o r p rocess  by which an in d iv id u a l adapted to  h is  s o c ia l  group. 
Thus, the  crux  o f Mead's theo ry  o f the  s o c ia l  s e l f  was th a t  by r e a c tin g  
to  h im se lf in  a manner congruent to  the way he a c ts  toward o th e r s ,  man 
becomes a s o c ia l  b e in g .
According to  Combs and Snygg (1959) one of th e  e a r ly  major 
movements to  develop in  American psychology during  th e  tw e n tie th  cen tu ry  
was th e  s tim u lu s-re sp o n se , o r b e h a v io r is t ,  movement. The b a s ic  
assum ption of th is  school o f thought was th a t  man i s  an organism  which 
is  governed by s tim u li  o r ig in a t in g  in  the  e x te rn a l  environm ent. Thus, 
i t  was th eo riz ed  th a t  the s c i e n t i f i c  method, as i t  was developed in  the 
p h y sica l s c ie n c e s , could  be a p p lie d  q u ite  e f f e c t iv e ly  to  the study  of 
human b eh av io r.
In the p e rio d  j u s t  p r io r  to  the  Second World War, a " th i rd  fo rc e "  
movement developed which was in  d iam etric  o p p o s itio n  to  the  b e h a v io r is ts  
(M ilho llan  and F o rish a , 1972). Proponents o f the movement d id  n o t r e j e c t  
e m p irica l re se a rc h . R ather, they sought a sc ien ce  of psychology which 
could co n s id e r the whole person in  deference  to  concern fo r  any 
p a r t ic u la r  method. Thus, they advocated a hum anistic  psychology. Among
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those  a c t iv e ly  Involved In th i s  " th i r d  fo rc e "  movement were Abraham 
Maslow, R ollo May, and C arl R. Rogers.
M ihollan and F o rish a  (1972) s ta te d  th a t  Maslow conceived the 
n o tio n  o f the th i r d  fo rc e  in  psychology o u t o f a d e s ire  " to  p rov ide  a
common id e n t i ty  fo r  the  o b je c to r s ."  Maslow's view o f human p o te n t i a l i ty
was th a t  man has a dynam ically  a c t iv e  fu tu re  w ith in  h im se lf .
Rollo May (1967) a s s e r te d  th a t  a sc ie n ce  o f man i s  im possib le
w ith o u t f i r s t  c o n s id e rin g  s u b je c tiv e  c a te g o r ie s  such as th e  in n er being
of man.
C arl Rogers has come to  be recogn ized  by many a u th o r i t ie s  as a 
lead e r in  contem porary hum anistic  psychology. At the  same tim e, he has 
become an outspoken c r i t i c  o f the b e h a v io r is t  p sy c h o lo g is ts—p a r t ic u la r ly
B. F. Skinner (M ilho llan  and F o rish a , 1972). R oger's  th e o r ie s  were based 
on a phenom enological o r ie n ta t io n .  In  th i s  frame of re fe re n c e  man is  
co n s id e red  to  be the source o f a l l  a c ts  and i s  e s s e n t ia l ly  f re e  to  make 
cho ices in  each s i tu a t io n .
In one o f h is  m ajor w orks, Rogers (1951) form ulated  19 p r in c ip le s  
concern ing  human b eh av io r. These p r in c ip le s  were based on the  phenomeno­
lo g ic a l  assum ption th a t  man has the  a b i l i t y  to  adap t o r grow in  a 
d ir e c t io n  which h e ig h ten s  h i s  e x is te n c e . F u r th e r , Rogers proposed th a t  
each in d iv id u a l develops a s e l f  image, and th a t  th i s  s e l f  image, in  tu rn , 
f u l f i l l s  a guidance and a m ain tainance fu n c tio n  fo r  a d ju s tin g  to  the 
e x te rn a l  w orld . This th e s is  was founded on the assum ption th a t  " th e  
organism  i s  con sid e red  to  be a p u re ly  m o n is tic , dynamic system : one
d riv e  s u f f ic e s  to  account fo r  a l l  behav io r"  (M ilho llan  F o rish a , 1972: 
101). Rogers added th a t  in  every  in s ta n c e  the  b a s is  fo r  behav io r i s
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founded in  th e  in d iv id u a l 's  own p e rc ep tio n  o f th a t  which i s  r e q u is i t e  
fo r  s e l f  a c tu a l iz a t io n .
Symonds (1951) proposed th a t  th e re  a re  fo u r asp ec ts  o f th e  s e l f :
1. how an in d iv id u a l p e rce iv es  h im se lf
2 . what he th in k s  of h im se lf
3. how he v a lu es  h im se lf
4 . how he a ttem p ts  through v a rio u s  a c tio n s  to  enhance or defend 
h im se lf .
He s ta te d  th a t  a person  may have a conscious concept o f s e l f  as w e ll as 
an unconscious concept o f  s e l f ,  and the  two may be t o t a l l y  d i f f e r e n t .
Thus, Symonds warned th a t  s e l f  e v a lu a tio n  may no t n e c e s s a r i ly  be an 
a cc u ra te  re p re s e n ta t io n  o f an in d iv id u a l 's  s e l f  concep t.
Combs and Snygg (1959) advocated the  phenom enological approach 
as a means o f stu d y in g  human b eh av io r. They assumed th a t  a l l  b ehav io r 
" i s  com pletely  determ ined by and p e r t in e n t  to  th e  phenomenal f i e ld  of 
th e  behaving o rgan ism ." The phenomenal f i e ld  to  which they r e fe r re d  was 
d efin ed  by H all and Lindzey (1957) as " th e  t o t a l i t y  o f  experiences o f 
which a person  i s  aware a t  the in s ta n t  o f a c t io n ."  Thus, according  to 
Combs and Snygg aw areness i s  a cause of b eh av io r, and what a person 
th in k s  and f e e ls  determ ines what he w i l l  do.
Summary. S e lf  th e o r is t s  have c o n tr ib u te d  much to  th e  un d erstan d in g  
of th e  s e l f  as a p o te n t ia l ly  pow erful v a r ia b le  in  human b eh av io r. Contem­
p o rary  p sy c h o lo g is ts  who a re  c h a ra c te r iz e d  as phenom enologists, n o tab ly  
C arl Rogers, have served  w e ll the  purpose of making the s e l f  a fo c a l 
p o in t fo r  em p irica l re se a rc h . Many of th e se  in v e s tig a tio n s  have r e s u l te d  
in  s ta tem en ts  of p re d ic tio n  concerning human b eh av io r. Of p a r t ic u la r
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i n t e r e s t  have been those  s tu d ie s  which were concerned w ith  th e  use o f 
th e  s e l f  concept as a v a r ia b le  in  stu d y in g  human beh av io r.
The S e lf  Concept and Research
In  re c e n t y ears  W illiam  F i t t s  and h is  a s s o c ia te s  a t  th e  Dede 
W allace C enter in  N a sh v ille , Tennessee, have been a c t iv e ly  engaged in  
re se a rch  concerning th e  s e l f  concept as a u se fu l v a r ia b le  in  the  s tudy  
o f human b eh av io r. A b a s ic  assum ption u n d erly in g  F i t t s '  re se a rc h  has 
been th a t  the s e l f  concept summarizes th e  t o t a l i t y  o f a p e rs o n 's  being  
( F i t t s ,  1971). At the same tim e, he th eo riz ed  th a t  th e  s e l f  concept 
a c ts  as a "supram oderator" o f the  fu n c tio n in g  o f an in d iv id u a l and 
p rov ides r e l i a b le  d a ta  ex p ress iv e  o f h is  tru e  ra iso n  d 'e t r e . F u r th e r , 
F i t t s  acknowledged the  g en era l theory  th a t  th e  in d iv id u a l 's  s e l f  concept 
"c u ts  a c ro ss , condenses, o r  cap tu re s  th e  essence o f many o th e r  v a r ia b le s  
(m otives, needs, a t t i t u d e s ,  v a lu e s , p e r s o n a li ty )  and could  p rov ide  a 
s im ple, more c e n tr a l  v a r ia b le  w ith  which to  w ork."
In  a l a t e r  s tu d y , F i t t s  (1972) rea ffirm ed  the  co n ten tio n  th a t  
th e  s e l f  concept i s  a s ig n i f i c a n t  v a r ia b le  in  b e h a v io ra l re se a rc h . This 
s ig n if ic a n c e  can be a t t r ib u te d  to  th e  f a c t  th a t  the s e l f  concept p re se n ts  
an in te rn a l  frame of re fe re n c e  which p rov ides a d d it io n a l d a ta  about 
peop le . These d a ta  in  tu rn  a re  u se fu l fo r  u n d erstan d in g  and p re d ic t in g  
b eh av io r. In  essen ce , "a view of what someone i s  l ik e  may g en e ra te  a 
new view o f what he needs to  become" ( F i t t s ,  1972:8).
During th e  p a s t  few years th e re  has been a g re a t  d ea l of 
sp e c u la tio n  concerning  the  s t a b i l i t y  o r lack  of s t a b i l i t y  o f th e  s e l f  
concepts o f s tu d e n t teac h e rs  du ring  th e  s tu d e n t teach ing  ex p erien ce .
Many s tu d ie s  have been conducted in  o rd er to  a s c e r ta in  the  degree of
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change and th e  f a c to rs  c o n tr ib u tin g  to  th i s  change. Ja sp e r  (1959) found 
evidence to  su p p o rt the  h y p o th esis  th a t  the s e l f  concep ts o f s tu d e n t 
te a c h e rs  a re  r e l a t iv e ly  s ta b le .  He a lso  determ ined th a t  although  th e  
s tu d e n t te a c h e rs ' p e rc ep tio n s  o f s tu d e n t teach in g  a re  r e l a t iv e ly  s ta b le ,  
they  lack  the  s t a b i l i t y  o f the s tu d e n t te a c h e rs ' s e l f  con cep ts .
Tuckman and o th e rs  (1969) determ ined th a t  th e  bahav io r and s e l f  
concept o f an in - s e rv ic e  te ac h e r  could  be changed by invoking a descrep- 
ancy between th e  te a c h e r 's  observed  behav io r and h is  own s e l f  p e rc e p tio n  
o f h is  b eh av io r. Hie au th o rs  s ta te d  th a t  s tu d e n t te a ch e rs  o p era ted  in  
a "change o r ie n ta t io n "  in  th a t  they  d id  n o t posses d i s t in c t iv e  teach in g  
s ty le s .  In  c o n t r a s t ,  in - s e rv ic e  te ac h e rs  who fu n c tio n e d  in  a "non-change 
o r ie n ta t io n "  and who possessed  d i s t in c t iv e  teach in g  s ty le s  could  be 
encouraged to  be c o n s is te n t  in  t h e i r  s e l f  e v a lu a tio n s .
Hie r e s u l t s  o f  a s tudy  by Holden (1970) p rovided evidence to  
support th e  c o n te n tio n  th a t  s tu d e n t teach in g  ex periences a re  re sp o n s ib le  
fo r  g e n e ra tin g  s ig n i f i c a n t  changes in  th e  s e l f  concep ts o f s tu d en t 
te a c h e rs .
Smith and Adams (1972) in v e s t ig a te d  changes in  concept o f s e l f  
as a person  and s e l f  as a te ac h e r  du rin g  th e  s tu d e n t teach in g  ex p erien ce . 
S p e c if ic a l ly ,  th e  au th o rs  examined th e  p o s s i b i l i t y  th a t  any m easurable 
changes in  concept o f  s e l f  as a person  and s e l f  as a teach e r a re  
a s so c ia te d  w ith  sex , grade le v e l  o f teach in g  assignm ent, o r lo c a tio n  of 
teach in g  assignm ent. Hie fo llow ing  r e s u l t s  were o b ta in ed  from th e i r  
in v e s t ig a t io n :
1. Although the  mean change was n o t s t a t i s t i c a l l y  s ig n i f ic a n t ,  
male s tu d e n t tea c h e rs  showed a g re a te r  mean change than fem ales on the  
s c a le  designed  to  measure s e l f  as a person .
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2. S tuden t te a c h e rs  teach in g  a t  th e  ju n io r  h igh  school le v e l  
e x h ib ite d  g re a te r  mean change in  concept o f s e l f  as a person  than  d id
s tu d e n t te a c h e rs  teach in g  a t  the e lem entary  o r s e n io r  h igh  school le v e ls .
3. S tudent te a c h e rs  assigned  to  off-cam pus schoo ls showed a 
g r e a te r  mean gain  in  concept o f s e l f  as a  person  than d id  s tu d e n t
tea c h e rs  assig n ed  to  an on-campus f a c i l i t y .
4 . S tuden t te ac h e rs  assig n ed  to  suburban schoo ls d isp la y e d  a 
g re a te r  mean change in  concept o f s e l f  as a person  than d id  s tu d e n t 
te a ch e rs  assig n ed  to  in n e r c i t y  sch o o ls ; th is  d if fe re n c e  was found to  be 
s ig n i f ic a n t  a t  the  .01 le v e l  o f con fidence .
5. On th e  s c a le  designed to  measure s e l f  as a teach e r th e  
fem ale s tu d e n t tea c h e rs  e x h ib ite d  a g re a te r  p o s it iv e  change than  d id  
male s tu d e n t te a c h e rs .
6. S tudent te ac h e rs  teach in g  a t  the  s e n io r  h igh  school le v e l  
d isp lay ed  a g re a te r  p o s i t iv e  change in  concept o f s e l f  as a teach e r than 
s tu d e n t teach e rs  a t  th e  elem entary  le v e l  o r th e  ju n io r  h igh  school le v e l s .
7. S tudent te a c h e rs  assigned  to  off-cam pus schoo ls showed 
g re a te r  p o s i t iv e  mean change in  concept o f s e l f  as a teach e r than  d id  
s tu d e n t teach e rs  assig n ed  to  an on-campus f a c i l i t y .
8. S tudent te ac h e rs  a ssig n ed  to  suburban schoo ls showed a
g re a te r  p o s i t iv e  mean change than s tu d e n t te a ch e rs  a ssig n ed  to  in n e r
c i t y  sch o o ls ; th i s  d if fe re n c e  was s ig n i f ic a n t  a t  the .05 le v e l  o f  
co n fid en ce .
Summary. Research e f f o r t s  have been reaso n ab ly  c o n s is te n t  in  
producing evidence in  support o f th e  co n te n tio n  th a t  the s e l f  concept 
can be e f f e c t iv e ly  used as an im portan t v a r ia b le  in  em p irica l re se a rc h .
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During the p a s t  two decades a number o f new s c a le s  have been developed 
and v a lid a te d  fo r  m easuring changes In  s e l f  concept (Robinson and Shaver, 
1970; Buros, 1972).
In  the  f i e ld  o f e d u c a tio n a l re se a rc h  th e re  have been a number o f 
s tu d ie s  concducted in  o rd er to  determ ine the  s t a b i l i t y  o f th e  s e l f  
concep ts o f s tu d e n t teach e rs  du ring  the  s tu d e n t teach in g  ex p erien ce .
To d a te , th ese  e f f o r t s  have produced evidence which in d ic a te s  th a t :
1. The s tu d e n t tea ch e r  fu n c tio n s  in  a ch an g e-o rien ted  
environm ent.
2 . Although the  s e l f  concept i s  g e n e ra lly  co n sid e red  to  be 
r e l a t i v e ly  s ta b le ,  under c e r ta in  c o n d itio n s  the s e l f  concep ts o f s tu d e n t 
teach e rs  do change during  the  s tu d e n t teach in g  ex p erien ce .
Video Taping and th e  S e lf  Concent *
During the  p a s t  few y ears  the  use of v ideo tap e  reco rd in g  
procedures has a t ta in e d  a r a th e r  h igh  degree o f accep tance in  te a c h e r  
ed u ca tio n  program s. In  alm ost a l l  in s ta n c e s  where t h i s  equipment has 
been employed, i t  has been used to  p rov ide  feedback fo r  s e l f  e v a lu a tio n  
by s tu d e n t te a c h e rs . E arly  a p p lic a tio n s  o f v ideo tap in g  procedures 
occurred  in  th e  development o f a unique ed u ca tio n a l i n n o v a t i o n - -m icro ­
te a ch in g .
O livero  (1970) defined  m icro -teach in g  as "a  sc a le d  down model of 
teach in g "  in  which "one teach er teaches f iv e  to  ten  in d iv id u a ls  fo r  an 
ab b rev ia ted  p e rio d  o f tim e from f iv e  to  twenty m in u te s ."  One o f the  
most unique a sp e c ts  o f m icro -teach in g  has been the  u se  o f v ideo  tape  
reco rd in g s  in  a d d itio n  to  su p erv iso ry  o b se rv a tio n s  fo r  c r i t iq u e  and 
e v a lu a tio n  of the  le sso n s  conducted by s tu d en t te a c h e rs .
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S tan fo rd  U n iv e rs ity  was one of th e  e a r ly  c e n te r s  fo r  re se a rc h  
and development o f techn iques and p r in c ip le s  o f m ic ro -teach in g . A llen  
(1967) s ta te d  th a t  v ideo  tape  reco rd in g s  p ro v id e  an a cc u ra te  reco rd  of 
teach in g  perform ance th a t  I s  no t p o s s ib le  w ith  o th e r  o b se rv a tio n a l 
m ethods. He a lso  In d ic a te d  th a t  re se a rc h  in  m ic ro -teach in g  has produced 
a t  l e a s t  th re e  m ajor uses o f v ideo  tape  reco rd in g s  in  teach er ed u ca tio n :
1. Video tap es  o f model tea ch e rs  i l l u s t r a t e  s p e c if ic  s k i l l s  and 
encourage behav io r change in  s tu d e n t te a c h e rs .
2. The r o le  o f th e  su p e rv iso r  i s  enhanced because video tape 
reco rd in g s  p rov ide  a common frame o f re fe re n c e  in  s u p e rv iso r-s tu d e n t 
teach e r co n feren ces.
3. Video tap e  reco rd in g s  o f s tu d e n t te a c h e r s ' a c t i v i t i e s  a id  
stup’f.nt teach e rs  in  analyz ing  th e i r  own perform ance in  terms o f s tre n g th s  
and w eaknesses.
As video tape  reco rd in g  procedures have gained  acceptance in  
teach er ed u ca tio n  program s, many s tu d ie s  have been conducted fo r  the 
purpose of determ in ing  the  e f f e c t  th e se  p rocedures have had on changes 
' in  the  behav ior o f s tu d e n t te a c h e rs . One b e h a v io ra l v a r ia b le  th a t  has 
been used q u ite  o f te n  i s  th e  s e l f  concep t.
Kerber (1968) concluded from h is  s tu d y  o f a sm a ll, s e le c t  group 
o f s tu d e n t te a c h e rs  th a t :
1. Video tape  equipment was u sab le  in  the  su p e rv is io n  o f s tu d e n t 
te a c h e rs .
2 . There was l i t t l e  i f  any d isc e rn a b le  m o d ific a tio n  in  th e  s e l f  
concepts o f th ese  s tu d en t te a c h e rs .
3. S tuden t teac h e rs  appeared to  become more r e a l i s t i c  than 
i d e a l i s t i c  in  th e i r  v iew point o f teach in g .
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4 . The s tu d e n t tea c h e rs  seemed to  become more c r i t i c a l  and 
a n a ly t ic a l  o f the  teach in g  behav io rs  o f o th e r  tea ch e rs  as w e ll as th e i r  
own teach in g  b eh av io rs  than  they were p r io r  to  having viewed them selves 
te a ch in g . The au th o r recommended th a t  fu tu re  s tu d ie s  concern ing  the  
problem  in c lu d e  p ro v is io n s  fo r  su p e rv iso ry  personnel to  a id  and guide 
th e  s tu d e n t te a ch e rs  in  t h e i r  e v a lu a tio n s  o f v ideo  tape  reco rd in g s  o f 
t h e i r  teach in g  b eh av io r.
Raby (1969) determ ined th a t  the v ideo  tape reco rd in g  of a s tu d e n t 
te a c h e r 's  b ehav io r and subsequent re p la y  w ith  a n a ly s is  and e v a lu a tio n  
were o f c o n s id e ra b le  va lue  in  the  development o f c e r ta in  s p e c if ie d  
teach in g  com petencies. He a lso  found th a t  teach in g  perform ance and the  
e v a lu a tio n  of the  s tu d e n t teach in g  p ro cess  could  be improved through the  
use o f v ideo  tape  re c o rd in g s .
In an o th er s tu d y , Tanzman (1969) suggested  th a t  m o d ific a tio n  o f 
teach in g  b eh av io rs  d id  occur as a r e s u l t  o f teach er t r a in in g  p rocedures 
which u t i l i z e d  th e  v ideo  tap e  reco rd in g  of teach in g  a c t i v i t i e s .
S u b jec ts  invo lved  in  re sea rch  conducted by Goldman (1969) 
in d ic a te d  th a t  th e  procedure follow ed in  conducting  th e  re sea rc h  should 
be implemented as p a r t  o f the  teac h e r  edu ca tio n  program. This p rocedure 
included  v ideo  tap e  reco rd in g  o f s u b je c ts  teach in g  in  a c lassroom  
s i tu a t io n  p r io r  to  beg inn ing  s tu d e n t teach in g . The s tu d e n ts  s a id  th a t  
th e  ex p erien ce  o f view ing them selves w h ile  a c tu a l ly  teach in g  " a l le v ia te d  
a n x ie t ie s  which they had been developing toward te a c h in g ."
Research by B lount and Pederson (1970) provided  evidence th a t  
th e re  was a tre n d  fo r  s u b je c ts  to  p e rce iv e  them selves more fav o rab ly  
fo llow ing  a v ideo p layback o f them selves. The a u th o rs  suggested  th a t  
the r e s u l t s  o f th e  s tudy  may have been more pronounced i f  a longer
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playback had been used . A lso , they  th eo riz ed  th a t  the  m easuring 
Instrum ents which they used may have been too in s e n s i t iv e  o r inapp ro ­
p r ia te  to  measure changes in  s e l f  concept th a t  may have o ccu rred .
E lb e r t  (1970) found th a t  v ideo  tape feedback in  s e n s i t i v i t y  
t r a in in g  d id  produce changes in  c e r ta in  a reas of s e l f  concep t and s e l f  
a c tu a l iz a t io n  in  a group o f s tu d e n ts  e n ro lle d  in  a teac h e r  t r a in in g  
program.
Research by G avrie l and McDonald (1970) led  the  au th o rs  to  
conclude th a t  s e l f  view ing on v ideo  tape  by s tu d e n t te ac h e rs  d id  n o t 
lead  to  any d e s ir a b le  a t t i t u d i n a l  and b e h av io ra l changes u n le ss  the  s e l f  
view ing served  as feedback. That i s ,  the s e l f  view ing must have p rov ided  
in fo rm ation  r e l a t iv e  to  the  amount o f d ep a rtu re  from d e s ire d  perform ance. 
O livero  (1970) came to  a s im ila r  conclusion  and s ta te d  th a t  " s e l f  
e v a lu a tio n  v ia  v ideo  tape feedback i s  the  most pow erful agen t fo r  
changing most types o f teach in g  b e h a v io rs ."
In  s e p a ra te  s tu d ie s ,  Bedics (1971), C rickenberger (1971), and 
Hughes (1971) found evidence th a t  s tu d e n ts  in  tea ch e r  edu ca tio n  programs 
could  be provided  w ith  a m eaningful ev a lu a tio n  of th e i r  teach in g  
a c t i v i t i e s  through th e  u se  o f v ideo tape rec o rd in g s .
D uvall and K repel (1971) determ ined from th e i r  re se a rc h  th a t  the  
v ideo tap in g  of the  a c t i v i t i e s  o f s tu d e n t te ach e rs  had a m ajor d isadvan­
tage in  th a t  the  s tu d e n t teach e r m ight view th e  taped le sso n  as more of 
a perform ance than  a teach in g  a c t i v i t y .  The au th o rs  found th a t  one m ajor 
advantage o f u s in g  video tape  reco rd in g  fo r  s e l f  e v a lu a tio n  by s tu d en t 
teach e rs  was th a t  th i s  procedure enhanced the  communication between the  
s tu d e n t teach er and h is  su p e rv iso r .
Roberson (1971) developed th e  Teacher S e lf-A p p ra isa l O bservation  
System (TSA) fo r  use In  c o n ju n c tio n  w ith  v ideo  reco rd in g s  o f classroom  
teach in g . One o f th e  assum ptions u n d erly in g  th i s  re se a rc h  was th a t  
teach in g  b eh av io r changes most r e a d i ly  when the  te ach e r i s  provided an 
audio o r v ideo  reco rd  o f  h is  te a c h in g . The au th o r  re p o rte d  th a t  the  
a p p lic a tio n  o f the  TSA has r e s u l te d  in  an in c re a se d  aw areness o f 
d i f f e r e n t  in s t r u c t io n a l  p a t te r n s ,  th e  enhancement o f te ach e r m orale and 
a t t i t u d e ,  improvement in  in s t r u c t io n ,  and an in c re a se  in  s tu d e n t 
achievem ent.
Legge and Asper (1972) suggested  th a t  s e l f  e v a lu a tio n  by s tu d e n ts  
in  a teach e r t r a in in g  program i s  p robab ly  more m eaningful than  a p p ra is a l  
by o th e r s .  The au th o rs  s ta te d  th a t  p sy ch o lo g is ts  have e s ta b lis h e d  the  
worth o f feedback in  e f f e c t in g  b e h a v io ra l change. Based on th e i r  
re se a rc h , the au th o rs  concluded th a t  most su p e rv iso ry  feedback has been 
v e rb a l,  and th e  v a lu e  o f  th e  v ideo  tap e  re c o rd e r  i s  th a t  i t  adds the 
v is u a l  dim ension.
Research by T u tt le  (1972) produced evidence which in d ic a te d  th a t  
in  u s in g  v ideo  tape  re co rd in g s  f o r  s e l f  a n a ly s is  and s e l f  e v a lu a tio n  the  
p e rc e p tio n s  o f p e rso n a l^ s e lf  became s ig n i f i c a n t ly  more p o s i t iv e  fo r  the  
more e f f e c t iv e  te a c h e rs . In  a somewhat s im ila r  s tu d y , C o llie  (1972) 
found th a t  v ideo tap e  re p la y  provided  in fo rm a tio n a l feedback which 
a f fe c te d  a  te a c h e r 's  s e l f  e v a lu a tio n  o f h is  teach in g  perform ance.
R andall (1972) concluded th a t  v ideo taped  m ic ro -teach in g  changed 
th e  s e l f  concept o f a s tu d e n t teach e r by in c re a s in g  th e  s tu d e n t te a c h e r 's  
w illin g n e ss  and a b i l i t y  to  c r i t i c i z e  h im se lf and to  accep t c r i t i c i s m  
from o th e r s .  Hie use  o f  v ideo taped m ic ro -teach in g  was determ ined to
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have been advantageous in  a te a c h e r  edu ca tio n  program because o f i t s  
a p p a re n tly  p o s i t iv e  e f f e c t  on th e  s e l f  concep ts o f s tu d e n t te a c h e rs .
In  a lo n g itu d in a l  s tudy  designed to  determ ine w hether o r no t the  
v ideo  ta p in g  o f s tu d e n t te a c h e r s ' a c t i v i t i e s  r e s u l t s  in  s ig n i f ic a n t  
m o d ific a tio n s  o f the  s tu d e n t te a c h e r s ' beh av io rs  and s e l f  co n cep ts , 
A hnell and Hawn (1973) found th a t  s tu d e n t te a ch e rs  who were provided 
immediate feedback o f t h e i r  teach in g  perform ances by means o f v ideo 
tap e  re co rd in g s  e x h ib ite d  a  lower s e l f  concept a t  the  co n c lu sio n  of 
t h e i r  teach in g  a c t i v i t i e s .  The au th o rs  added th a t  th e  evidence o b a tin ed  
thus f a r  was by no means c o n c lu s iv e , b u t th a t  th e  d a ta  had given 
d i r e c t io n  fo r  th e  c o n tin u a tio n  o f th e  s tu d y .
Summary. A su rvey  o f th e  l i t e r a t u r e  confirm ed th e  p re lim in a ry  
assum ption th a t  no s tudy  has been attem pted  to  determ ine th e  e f f e c t  o f 
v ideo  tap e  re co rd in g  on changes in  th e  s e l f  concep ts o f  s tu d e n t tea ch e rs  
assig n ed  to  an on-campus f a c i l i t y .  The l i t e r a t u r e  d id  re v e a l th a t  
ev idence c o l le c te d  thus f a r  concern ing  the  view o f v ideo  tape  reco rd in g s  
in  te a ch e r  ed u ca tio n  i s  la rg e ly  in co n c lu siv e  and th a t  f u r th e r  re sea rch  
in  th i s  a re a  i s  w arran ted .
Chapter 3
CONDUCT OF THE STUDY
This s tudy  was conducted fo r  the  purpose o f in v e s t ig a t in g  the 
video tape  reco rd in g  o f s tu d e n t te a c h e rs ' classroom  a c t i v i t i e s  as a 
f a c to r  in  s e l f  concept change among s tu d en t te a c h e rs . The p re se n t 
ch a p te r  i s  subdiv ided  to  in c lu d e  d e ta i l s  of the  re se a rch  d es ig n , the 
re sea rch  s e t t i n g ,  th e  p o p u la tio n  from which the  re se a rc h  sample was 
drawn, the in s tru m en t, th e  a d m in is tra tio n  o f the in s tru m en t, the 
assignm ent o f s u b je c ts  to  re se a rc h  groups, the video tape  reco rd in g  
p rocedure , and the trea tm en t o f the  d a ta .
Research Design
The re se a rc h  d esig n  employed in  th is  study  was experim ental and 
follow ed th e  paradigm  of the  b e fo re  and a f t e r  ( p r e - t e s t  and p o s t - te s t )  
c o n tro l group desig n  as d esc rib ed  by K erlin g er (1964) and Mouly (1970). 
In  th i s  desig n  s u b je c ts  were randomly assigned  to  the  experim ental 
group (E) and the  c o n tro l group (C) and were p r e - te s te d  (T^). A fte r 
the  experim en tal tre a tm e n t (X) was a p p lie d , th e  groups were p o s t- te s te d  
(T2 ) u s in g  the  same measure as in  the  p r e - t e s t .  The d if fe re n c e  between 
the two groups was te s te d  s t a t i s t i c a l l y .  This desig n  i s  d ep ic ted  as 
fo llow s:
Group P re -T est Treatm ent P o st-T es t
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Mouly (1970) noted th a t  one o f th e  d is t in g u is h in g  c h a r a c te r i s t i c s  which 
c o n tr ib u te s  to  the  e f fe c t iv e n e s s  o f the desig n  i s  th a t  " i t  p rov ides a 
reaso n ab le  g uaran tee  o f th e  alm ost com plete equ iva lence  o f th e  two 
g ro u p s."  K erlin g er (1964:309) p o in ted  to  th e  f a c t  th a t  th e  design  
r e a d i ly  p erm its  a n a ly s is  o f th e  s ig n if ic a n c e  between " d iffe re n c e "  
sco res  (Ti - T2 ) fo r  th e  two groups u s in g  a  t  o r  an F t e s t .
Research S e tt in g
Research fo r  the  p re se n t s tudy  was conducted a t  the  L ou isiana  
S ta te  U n iv e rs ity  L aborato ry  School. At the  tim e the re sea rch  was 
conducted , the  school p o p u la tio n  was composed of s tu d e n ts  in  grades one 
through tw elve. The teach in g  s t a f f  was composed o f 32 te a c h e rs  who 
served  as su p e rv iso rs  o f  s tu d en t te ac h e rs  in  a d d it io n  to  t h e i r  re g u la r  
classroom  d u t ie s .
The P opu la tion  and Research Sample
The p o p u la tio n  from which th e  re se a rc h  sample was drawn 
c o n s is te d  of those s tu d en ts  who were r e g is te r e d  a t  L ou isiana S ta te  
U n iv e rs ity , Baton Rouge Campus, and who were assig n ed  to  s tu d e n t teach  
a t  th e  L ou isiana S ta te  U n iv e rs ity  L aboratory  School during  th e  f i r s t  
sem ester o f  th e  1973-74 academic y e a r . With th e  excep tion  of those 
s tu d e n t teac h e rs  who were n o t included  in  accordance w ith  p re v io u s ly  
s ta te d  d e l im ita t io n s ,  s tu d e n t te a c h e rs  who tau g h t in  grades one through 
tw elve c o n s ti tu te d  the  re se a rc h  sample.
The Instrum ent
The L.S.U . Teacher Concept S cale  used in  th is  study  co n ta in ed  
two sc a le s  designed to  measure concept o f s e l f  as a person and s e l f  as 
a te a c h e r . Each s c a le  con ta in ed  25 s ta tem e n ts . Responses were recorded
25
on each s c a le  by means o f a  f iv e -c h o ic e ,  L ik e r t- ty p e  system  in  which 
each responden t e i th e r  (1) s tro n g ly  ag reed , (2) ag reed , (3) was 
u n c e r ta in , (4) d isa g re e d , o r  (5) s tro n g ly  d isag reed  w ith  each 
s ta tem en t on each of th e  two s c a le s .
On th e  s c a le  which measured s e l f  as a  p e rso n , 12 s ta tem en ts  
were p o s i t iv e ly  w eigh ted ; 13 s ta tem en ts  were n e g a tiv e ly  w eigh ted . On 
the  s c a le  which measured s e l f  as a te a c h e r , 13 s ta tem en ts  were w eighted 
p o s i t iv e ly ;  12 s ta tem en ts  were w eighted n e g a tiv e ly . Thus, sco res  were 
d erived  by u s in g  a re v e rs a l  t r a n s la t io n ,  a s c o rin g  procedure commonly 
employed w ith  a L ik e r t- ty p e  s c a le .
The L .S .U . Teacher Concept S ca le  was v a l id a te d  accord ing  to  
p rocedures a s so c ia te d  w ith  L ik e r t- ty p e  s c a le s  (Smith and Adams, 1972).
A copy o f the  in stru m en t i s  included  in  Appendix A.
A d m in istra tio n  o f the  Instrum ent
S tuden ts  who were assig n ed  to  s tu d e n t teach  a t  th e  L ou isiana 
S ta te  U n iv e rs ity  L aborato ry  School d u rin g  the  f i r s t  sem ester o f the 
1973-74 academic y ea r met as a group on the  day they  were to  begin 
t h e i r  s tu d e n t teach in g  a c t i v i t i e s .  During th i s  m eeting , those  s tu d en t 
teach ers  who c o n s ti tu te d  th e  sample fo r  th i s  study  were ad m in istered  
the L.SsU. Teacher Concept S ca le  as a p r e - t e s t .  During the  f in a l  week 
of th e i r  s tu d e n t teach in g  a c t i v i t i e s  th is  same group was again  
ad m in iste red  the L.S.U . Teacher Concept S ca le  as a p o s t - t e s t .  Both 
the p r e - t e s t  and th e  p o s t - t e s t  were ad m in iste red  by th e  re se a rc h e r .
Assignment o f S u b jec ts  to  Groups
A fte r  th e  p r e - t e s t  was com pleted , each o f th e  s e v e ra l s tu d en t 
teach ers  com prising the  sample fo r  the  study  was randomly assigned  to
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th e  c o n tro l  group o r  th e  experim en ta l group. This was done by f i r s t  
grouping th e  s tu d en t te a c h e rs  accord ing  to  su p e rv iso r  assignm ent.
There were 20 su p e rv is in g  te ac h e rs  whose s tu d e n t teach e rs  were 
in c luded  in  the  s tu d y , and each su p e rv is in g  teach er was assig n ed  fo u r 
s tu d e n t te a c h e rs . Two o f the  fo u r s tu d e n t teac h e rs  a ssig n ed  to  each 
su p e rv is in g  te ac h e r  were randomly s e le c te d  and assig n ed  to  the 
experim en ta l group, and th e  rem aining two were assigned  to  the c o n tro l 
group. Thus, a t  the  beg inn ing  o f th e  s tu d y , each group was composed 
of 40 s tu d e n t te a c h e rs . However, a f t e r  the  v ideo  tap e  reco rd in g s  had 
begun, fo u r s tu d e n t teac h e rs  withdrew from s tu d e n t te a ch in g . Thus, fo r  
th e  rem ainder of th e  s tu d y , th e  experim en tal group was composed of 39 
s tu d e n t te a c h e rs , and th e  c o n tro l group was composed o f 37 s tu d en t 
te a c h e r s .
Video Tape Recording Procedure
Two video tap e  rec o rd e rs  were u t i l i z e d  in  th i s  s tu d y . The 
re se a rc h e r  o p era ted  th e  equipment fo r  both  reco rd in g  and playback . The 
classroom  a c t i v i t i e s  o f each s tu d e n t te ac h e r  assig n ed  to  the  experim ental 
group were video taped four tim es during  the sem ester. These reco rd ing  
se ss io n s  occurred  approxim ately  every two weeks fo r  each s tu d e n t 
te a c h e r , and each s e ss io n  had a d u ra tio n  o f approxim ately  20 m inutes. 
Im m ediately fo llow ing  each v ideo  tap e  reco rd in g  s e s s io n , the  s tu d e n t 
te a c h e r  and h is  su p e rv iso r  viewed th e  tape  fo r  th a t  s e s s io n . No a ttem pt 
was made to  s ta n d a rd iz e  o r ro u tin iz e  th ese  playback se ss io n s  through the 
use  o f  o b se rv a tio n  forms o r r a t in g  s c a le s .  Each su p e rv iso r  c r i t iq u e d  
each playback accord ing  to  the procedure he or she considered  b e s t fo r  
each in d iv id u a l s tu d e n t te a c h e r . S tudent teach e rs  assigned  to  the 
c o n tro l  group p a r t ic ip a te d  in  conferences w ith  th e i r  su p e rv iso rs , but
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th e  classroom  a c t i v i t i e s  o f  th ese  s tu d en t teac h e rs  were no t v ideo 
taped .
Treatm ent o f th e  Data
Data fo r  th i s  s tudy  were d e riv ed  from sco res  on th e  p r e - t e s t  
and p o s t - t e s t  o f th e  L .S .U . Teacher Concept S ca le . The t e s t s  were 
hand-scored  by the  re s e a rc h e r ,  and sco res  from th e  p r e - t e s t  and p o s t­
t e s t  as w e ll as o th e r  sample In fo rm ation  were coded and key-punched by 
personnel In th e  Computer C enter a t  L o u isian a  S ta te  U n iv e rs ity . Scores 
from the p r e - t e s t  and p o s t - t e s t  o f th e  two s c a le s  ( s e l f  as a  person  
and s e l f  as a te a c h e r)  were given p a r a l l e l  tre a tm e n t.
A nalysis o f v a ria n c e  was used to  t e s t  the d if fe re n c e  between 
means on th e  b a s is  o f  change fo r  the  two groups. Hie s t a t i s t i c a l  
d esign  was a 20 X 2 f a c to r i a l  on a com pletely  randomized desig n  u s in g  
two s u b je c ts  p er tre a tm e n t. In o rd e r to  equate  the two groups s t a t i s ­
t i c a l l y ,  th e  p r e - t e s t  was in c luded  as a c o v a r ia b le . The paradigm fo r  
th is  design  i s  p re sen ted  in  Table 1.
Table 1
The S t a t i s t i c a l  Design fo r  th e  Study
Sources Degrees o f Freedom
S uperv iso rs 19
Group 1
S uperv iso r X Group 19
P re -T est (C ovariab le) 1
E rro r 35
T o ta l 75
The a n a ly s is  o f d a ta  y ie ld ed  a d ju s te d  means, degrees o f freedom, 
sums of sq u a re s , mean sq u a re s , and F -values fo r  each dependent v a r ia b le .
The r e s u l t in g  £  r a t io s  were used to  t e s t  the  hypotheses o f no s ig n i f ic a n t  
d if fe re n c e  between groups a t  the .05 le v e l  o f  co n fid en ce . S p e c if ic  
w ith in  group com parisons were made. A ll re le v a n t  d a ta  were analyzed  and 
d isp lay ed  in  ta b u la r  form.
Chapter 4
PRESENTATION AND ANALYSIS OF DATA
The problem  In v e s tig a te d  in  th i s  s tu d y  was s ta te d  as fo llo w s:
Are th e re  changes in  concept o f  s e l f  as a person  and s e l f  as a 
te a c h e r  among s tu d e n t te ac h e rs  teach in g  a t  th e  L o u is ian a  S ta te  U n iv e rs ity  
L aboratory  School w ith in  th e  l im i ta t io n s  s e t  in  the  fo llow ing  q u e s tio n s :
1. Do s tu d e n t te a c h e rs  whose teach in g  a c t i v i t i e s  a re  v ideo  
taped e x h ib i t  g re a te r  change than  s tu d en t te a c h e rs  whose teach in g  
a c t i v i t i e s  a re  n o t v ideo taped?
2. Do s tu d e n t te a c h e rs  teach in g  a t  th e  elem entary  le v e l and 
whose teach in g  a c t i v i t i e s  a re  v ideo  taped e x h ib i t  g re a te r  change than 
s tu d e n t te a c h e rs  te ac h in g  a t  the  e lem en tary  le v e l  whose teach in g  
a c t i v i t i e s  a re  n o t v ideo  taped?
3. Do s tu d e n t te a c h e rs  teach in g  a t  the  secondary le v e l  and 
whose teach in g  a c t i v i t i e s  a re  v ideo  taped  e x h ib i t  g re a te r  change than 
s tu d e n t te ac h e rs  teach in g  a t  th e  secondary le v e l  whose teach in g  
a c t i v i t i e s  a re  n o t v ideo  taped?
For the purpose of an a ly z in g  the  d a ta  p e r t in e n t  to  th e  q u es tio n s  
s ta te d  above, th e  f i r s t  q u es tio n  was r e s ta te d  as two n u l l  hypotheses 
which were te s te d  through the  use  o f a n a ly s is  o f v a r ia n c e . W ithin group 
com parisons p e r t in e n t  to  q u es tio n s  two and th re e  were made on the  b a s is  
of s t a t i s t i c a l  d a ta  d eriv ed  from th e  s t a t i s t i c a l  tre a tm e n t. S ince sco res  
from the two s c a le s  (" S e lf  as a Person" and " S e lf  as a Teacher") were 
given p a r a l l e l  tre a tm e n t, a l l  an a ly ses  based on d a ta  from sco res  on each 
s c a le  a re  p re se n ted  in d iv id u a lly .
29
S e lf  as a Person
The n u l l  h y p o th esis  s ta te d  th a t  th e re  i s  no s ig n i f i c a n t  d if fe re n c e  
in  change in  concept o f  s e l f  as a person between s u b je c ts  in  the  e x p e r i­
m ental group and s u b je c ts  in  the c o n tro l group. An a n a ly s is  o f the  sco res  
of th e  t o t a l  group on th e  s c a le  "S e lf  as a Person" rev ea le d  th a t  th e re  
was a p o s it iv e  mean g a in . These d a ta  a re  p re sen ted  in  Table 2. F u rth e r  
a n a ly s is  o f the  sco res  o f  th e  t o t a l  group rev ea le d  the fo llow ing  s t a t i s ­
t i c s  concern ing  the  changes which occurred  in  the  t o t a l  group:
In d ic a te d  p o s i t iv e  change . . . .  47 (62%)
In d ic a te d  n e g a tiv e  change.. ............. 18 (24%)
In d ic a te d  no c h a n g e ........................11 (14%)
T o ta l . . .  76 (100%)
The mean change fo r  the  t o t a l  group was 3 .4 9 .
Table 2
Data from P re -T est and P o s t-T e s t Scores 
fo r  th e  T o ta l Group on th e  S cale  
" S e lf  as a Person"
Minimum Maximum Standard
Test Number Score Score Mean D eviation
P r e - te s t 76 80 124 106.25 8.25
P o s t - te s t 76 84 124 109.73 9.74
In the  c o n tro l  group, a mean change o f 4 .00  was in d ic a te d . This 
was found to  be s l i g h t l y  h ig h e r  than  th e  mean change evidenced by su b je c ts  
in  the experim ental group. These f ig u re s  a re  p resen ted  in  Table 3.
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Table 3
Mean P re -T est Scores and Mean Change 
fo r  Each Group on th e  Scale 
" S e lf  as a Person"
Mean Score:
Group Number P re-T est Mean Change
C ontro l 37 106.00 4 .00
E xperim ental 39 106.49 3.00
D esp ite  th e  d i s p a r i ty  in  mean change between th e  two groups, th i s  
d if fe re n c e  f a i le d  to  meet the  t e s t  o f s ig n if ic a n c e  a t  th e  .05 le v e l .
Thus, the n u l l  h y p o th esis  was s u s ta in e d . The d a ta  d eriv ed  from a n a ly s is  
o f v a rian ce  a re  p re sen ted  in  Table 4. I t  should  be no ted  th a t  the 
in flu e n c e  o f th e  su p e rv is in g  teach e rs  in  e f f e c t in g  changes in  concept o f 
s e l f  as a person  was shown to  be s ig n i f ic a n t  a t  the .05 and .01 le v e ls  of 
s ig n if ic a n c e .
Table 4
A nalysis  o f V ariance fo r  the  Dependent 
V ariab le  Change in  Concept o f 
"S e lf  as a Person"
Source of 





P ro b a b il i ty  
o f F
S uperv iso r 19 136.192 2.295 .0162*
Group 1 2.713 0.046 .8319
S uperv iso r X Group 19 75.904 1.279 .2570
P r e - te s t 1 1455.666 24.532 .0001*
* S ig n if ic a n t a t  the .05 and .01 le v e ls .
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Since no s t a t i s t i c a l l y  s ig n i f ic a n t  d if fe re n c e  was found between 
the c o n tro l  group and th e  experim en tal group in  change in  concept of 
s e l f  as a p e rso n , f u r th e r  t e s t s  fo r  s ig n if ic a n c e  were n o t j u s t i f i e d .  
However, fo r  th e  purpose o f com parison, the  b a s ic  s t a t i s t i c a l  d a ta  from 
the p r e - t e s t  and p o s t - t e s t  o f  both  groups a t  th e  elem entary  le v e l and a t  
the  secondary le v e l were computed.
An exam ination o f the  mean changes e x h ib ite d  by the  two groups 
who tau g h t a t  the elem entary  le v e l rev ea led  th a t  th e  c o n tro l  group had 
a s l i g h t ly  h ig h e r mean change than  d id  th e  experim en ta l group. These 
d a ta  a re  p re sen ted  in  Table 5.
Table 5
Mean P re -T est and P o s t-T e s t Scores and Mean Change 
fo r  Each Group a t  th e  Elem entary Level 
on th e  Scale  "S e lf  as a Person"
Group Number
Mean Score: 
P re -T e s t
Mean Score: 
P o s t-T e s t
Mean
Change
C ontro l 14 106.43 116.00 10.00
Experim ental 14 113.43 111.92 2.79
In  c o n tr a s t  to  the s u b je c ts  in  the two groups who tau g h t a t  the 
e lem entary  le v e l ,  s u b je c ts  in  th e  experim en ta l group who tau g h t a t  the  
secondary le v e l  showed a p o s i t iv e  mean change o f 3 .12 which was s l i g h t ly  
h ig h e r  than s u b je c ts  in  the  c o n tro l  group a t  the  same le v e l .  These 
s t a t i s t i c s  a re  p resen ted  in  Table 6 .
S e lf  as a Teacher
The n u l l  h y p o s th es is  s ta te d  th a t  th e re  i s  no s ig n i f ic a n t  
d iffe re n c e  in  change in  concept of s e l f  as a teach e r between c o n tro l
33
Table 6
Mean P re -T es t and P o s t-T e s t Scores and Mean Change 
fo r  Each Group a t  th e  Secondary Level 
on th e  S cale  " S e lf  as a  Person"
Group Number
Mean S core: 
P re -T est
Mean Score: 
P o st-T es t
Mean
Change
C ontro l 23 106.18 106.37 0.35
Experim ental 25 105.00 107.90 3.12
group s u b je c ts  and experim en tal group s u b je c ts .  In  ana ly z in g  the  sco res  
o f the  to t a l  group on th e  s c a le  " S e lf  as a T eacher", a p o s i t iv e  mean 
change of 3.13 was in d ic a te d . The d a ta  which r e f l e c t  th i s  f in d in g  a re  
p re sen ted  in  Table 7. F u rth e r g ro ss  a n a ly s is  o f  the sco res  rev ea led  
th a t  changes in  the t o t a l  group o ccu rred  as fo llow s:
In d ic a te d  p o s i t iv e  change . . . .  51 (67%)
In d ic a te d  n e g a tiv e  change . . . .  21 (28%)
In d ic a te d  no c h a n g e ..........................4 ( 5%)
T o ta l . . .  76 (100%)
Table 7
Data from P re -T est 
f o r  th e  T o ta l 
"S e lf  as
and P o s t-T e s t Scores 









P r e - te s t 76 90 125 106.039 7.52
P o s t - te s t 76 88 124 109.171 8.15
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S u b jec ts  in  the ex p erim en ta l group evidenced a  p o s i t iv e  mean 
change o f 3 .3 6 . This f ig u re  was h ig h e r  than the mean change e x h ib ite d  
by s u b je c ts  in  the c o n tro l group. These d a ta  a re  p re sen ted  in  Table 8.
Table 8
Mean P re -T e s t Scores and Mean Change 
fo r  Each Group on th e  Scale 
"S e lf  as a Teacher"
Mean Score:
Group Number P re -T est Mean Change
C ontro l 37 107.38 2.89
Experim ental 39 104.77 3.36
The d if fe re n c e  in  mean change d id  no t meet th e  t e s t  o f s ig n if ic a n c e  
a t  the .05 le v e l .  Thus, th e  d a ta  f a i le d  to  r e j e c t  th e  n u l l  h y p o th e s is .
The in te r a c t io n  of th e  su p e rv is in g  te a c h e rs  as a p o te n t ia l  f a c to r  in  
e f f e c t in g  change in  concept of s e l f  as a teach er approached s ig n if ic a n c e  
a t  the  .05 le v e l .  Table 9 c o n ta in s  th e  d a ta  d erived  from th e  a n a ly s is  o f 
v a r ia n c e .
Table 9
A nalysis  o f  V ariance fo r  th e  Dependent 
V ariab le  Change in  Concept o f 
"S e lf  as a Teacher"
Source o f 





P ro b a b ili ty  
o f F
S uperv iso r 19 90.878 1.768 .0704
Group 1 103.952 2.023 .1638
S uperv iso r X Group 19 52.785 1.027 .4581
P r e - te s t 1 1834.285 35.692 .0001*
* S ig n if ic a n t a t  the .05 and .01 le v e ls .
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Because th e  d if fe re n c e  between means o f th e  c o n tro l  group and 
th e  experim en ta l group d id  n o t meet the  t e s t  o f s ig n if ic a n c e ,  f u r th e r  
t e s t s  fo r  s ig n if ic a n c e  were n o t j u s t i f i e d .  However, b a s ic  s t a t i s t i c a l  
d a ta  were computed from th e  p r e - t e s t  and p o s t - t e s t  sco res  fo r  com parison 
o f both  groups a t  the e lem entary  le v e l  and th e  secondary le v e l .
S u b jec ts  in  the  c o n tro l  group who tau g h t a t  th e  e lem entary  le v e l  
evidenced a p o s i t iv e  mean change o f 5.29 in  concept o f s e l f  as a te a c h e r . 
This change was h ig h e r  than th e  mean change o f s u b je c ts  in  th e  e x p e r i­
m ental group who tau g h t a t  th e  same le v e l .  These d a ta  a re  d isp la y e d  in  
Table 10.
Table 10
Mean P re -T est and P o s t-T e s t Scores and Mean Change 
fo r  Each Group a t  the  E lem entary Level 
on th e  S cale  "S e lf  as a Teacher"
Group Number
Mean Score: 
P re -T est
Mean Score: 
P o s t-T es t
Mean
Change
C ontro l 14 108.13 113.43 5.29
Experim ental 14 107.92 112.14 4 .79
Exam ination o f th e  mean sco res  and mean changes fo r  s u b je c ts  who 
tau g h t a t  the secondary le v e l  rev ea led  th a t  the  experim en ta l group had 
a h ig h e r  p o s i t iv e  mean change than  s u b je c ts  in  the  c o n tro l group.
Table 11 co n ta in s  th ese  d a ta .
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Table 11
Mean P re -T es t and P o s t-T e s t Scores and Mean Change 
fo r  Each Group a t  th e  Secondary Level
on the Scale  " S e lf  as a Teacher"
Group Number
Mean Score: 
P re -T est
Mean Score: 
P o st-T es t
Mean
Change
Con t r o l 23 107.00 108.48 1.435
Experim ental 25 102.64 105.16 2.560
Chapter 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
This ch ap te r co n ta in s  a summary o f th e  f in d in g s  o f the  s tu d y . 
G eneral co nclusions a re  drawn, and th e  ch a p te r  concludes w ith  recommen­
d a tio n s  fo r  f u r th e r  study .
Summary o f the  F indings
One o f th e  more s a l i e n t  f in d in g s  d e riv ed  from th i s  s tudy  was th a t  
th e  s tu d en t teach e rs  involved  in  the  study  e x h ib ite d  p o s i t iv e  mean 
changes in  concept o f  s e l f  as a person and s e l f  as a te a c h e r . This 
evidence was construed  to  be su p p o rtiv e  o f s im ila r  f in d in g s  in  p rev ious 
s tu d ie s  which in d ic a te d  th a t  s e l f  concept changes occurred  du rin g  the 
s tu d e n t teach in g  ex p erien ce .
S u b jec ts  in  the  c o n tro l group d isp la y ed  A h ig h e r  p o s it iv e  mean 
change in  concept o f  s e l f  as a person than d id  s u b je c ts  in  the e x p e r i­
m ental group. In  c o n tr a s t  to  th is  f in d in g , the s u b je c ts  in  the  e x p e r i­
m ental group e x h ib ite d  a s l i g h t ly  h ig h e r  p o s i t iv e  mean change in  concept 
o f s e l f  as a te a c h e r  than  d id  s u b je c ts  in  th e  c o n tro l  group. The d i f f e r ­
ences between means in  each o f th ese  two com parisons were no t s t a t i s t i c a l l y  
s ig n i f ic a n t .
Comparisons o f d a ta  fo r  th e  two groups on the b a s is  o f  grade 
le v e l  o f teach in g  assignm ent rev ea led  th a t  c o n tro l  group s u b je c ts  who 
tau g h t in  the  elem entary  grades e x h ib ite d  h ig h e r  mean changes on the two 
sc a le s  than d id  experim en tal group s u b je c ts  who tau g h t a t  the  same le v e l .  
S u b jec ts  in  th e  experim en tal group who tau g h t a t  the  secondary le v e l
37
38
e x h ib ite d  h ig h e r mean changes on th e  two sc a le s  than  d id  s u b je c ts  in  
the c o n tro l group who tau g h t a t  the same le v e l .  The differences between 
means in  each o f th ese  com parisons were n o t s t a t i s t i c a l l y  s ig n i f ic a n t .
Conclusions
A m ajor co n c lu sio n  d e riv ed  from th is  s tu d y  was th a t  the  s e l f  
concep ts o f s tu d e n t te a c h e rs  d id  change during  the  s tu d en t teach ing  
ex p erien ce . The f a c to r i a l  a n a ly s is  o f the  d a ta  te s te d  the  in te r a c t io n  
o f s e v e ra l v a r ia b le s  as p o te n t ia l  c a ta ly s ts  fo r  th e se  changes. This 
a n a ly s is  rev ea led  th a t  the  su p e rv is in g  teach e rs  had th e  most s ig n i f ic a n t  
e f f e c t  on the  changes which o ccu rred .
Based on the s t a t i s t i c a l  trea tm en t and a n a ly s is  o f the d a ta ,  the  
fo llow ing  co n c lu sio n s  were d e riv ed  r e l a t iv e  to  th e  problem in v e s tig a te d  
in  th i s  s tudy :
1. S tuden t te a c h e rs  whose teach in g  a c t i v i t i e s  were v ideo  taped  
d id  no t e x h ib i t  g r e a te r  change in  concept o f s e l f  as a person  than 
s tu d e n t te a c h e rs  whose teach in g  a c t i v i t i e s  were n o t v ideo taped .
2. On the  s c a le  " S e lf  as a T eacher", the  s u b je c ts  whose teach in g  
a c t i v i t i e s  were v ideo  taped e x h ib ite d  a g re a te r  mean change than  d id  
su b je c ts  whose teach in g  a c t i v i t i e s  were n o t video taped .
3. On the  s c a le s  " S e lf  as a Person" and " S e lf  as a T eacher", 
s tu d e n t te a c h e rs  a t  th e  elem entary  le v e l  whose teach in g  a c t i v i t i e s  were 
video taped d id  n o t e x h ib i t  g re a te r  changes than d id  s tu d e n t te ach e rs  
a t  th e  same le v e l  whose teach in g  a c t i v i t i e s  were n o t video taped .
Previous re se a rc h  in d ic a te d  th a t  the video tape reco rd in g  o f 
s tu d e n t te a c h e rs ' c lassroom  a c t i v i t i e s  could  have p o te n t ia l  as a f a c to r  
in  producing s e l f  concept changes among s tu d e n t te a c h e rs . The fa c t  th a t
39
t h i s  study  f a i le d  to  support th i s  assum ption s t a t i s t i c a l l y  could have 
re s u l te d  from se v e ra l  f a c to r s ,  in c lu d in g  the fo llow ing :
1. The procedures u t i l i z e d  in  e v a lu a tin g  the s tu d e n t te a c h e rs ' 
classroom  a c t i v i t i e s  were u n s tru c tu re d  due to the  f a c t  th a t  the  
su p e rv is in g  teac h e rs  were n o t req u ested  to  fo llow  a s ta n d a rd iz e d  
e v a lu a tio n  p rocedure. A ccordingly , each s tu d e n t te a c h e r , re g a rd le s s  o f 
re sea rch  group assignm ent, was ev a lu a ted  in d iv id u a lly  accord ing  to  
procedures follow ed by h is  su p e rv iso r . The use  o f a s ta n d a rd ize d  
ev a lu a tio n  form o r procedure could have provided  g re a te r  co n s is ten c y  in  
the e v a lu a tio n  of th e  s tu d e n t te a c h e r s ' classroom  a c t i v i t i e s .  T h is, in  
tu rn , could have p erm itted  th e  e f f e c t s  of the video tape  reco rd in g  
procedure to  be more pronounced.
2. The re sea rch  design  may have f a i le d  to  c o n tro l  in te r f e re n c e  
which could  have re s u l te d  from a "Hawthorne e f f e c t . "  This co n c lu sio n  
was based on th e  f a c t  th a t ,  in  a d d itio n  to  having p r io r  n o tic e  of each 
reco rd in g  s e s s io n , su b je c ts  in  th e  experim ental group were more a c t iv e ly  
and in tim a te ly  involved  in  the  re sea rch  than  s u b je c ts  in  the  c o n tro l 
group. The r e s u l t in g  in te r fe re n c e  could  p o ss ib ly  have d i lu te d  the  e f f e c t  
o f  th e  video  tape  reco rd in g  procedures on s e l f  concept changes.
Recommendations
The p re se n t study rev ea led  th a t  th e re  were d if fe re n c e s  in  mean 
change between the  experim ental group and the c o n tro l group in  concept 
of s e l f  as a person and s e l f  as a te a c h e r . Although th ese  d if fe re n c e s  
were no t s t a t i s t i c a l l y  s ig n i f i c a n t ,  the  d i s p a r i t i e s  were o f s u f f i c i e n t  
magnitude to  suggest th a t  f u r th e r  re sea rch  r e l a t iv e  to  th e  problem is
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w arran ted . The fo llow ing  su g g estio n s  were recommended as p o in ts  of 
d ep artu re  in  design ing  such fu tu re  s tu d ie s :
1. The p re se n t s tu d y  should be r e p l ic a te d  and expanded to  
in c lu d e  th e  use o f a s tan d a rd ized  e v a lu a tio n  procedure by th e  su p e rv is in g  
te a c h e rs . This procedure should  be c o n s is te n t ly  ap p lie d  to  a l l  s tu d en t 
teach e rs  re g a rd le s s  o f experim en tal tre a tm e n t.
2. A study  should be conducted to  examine th e  e f f e c ts  o f v ideo 
tape  reco rd in g  on changes in  s e l f  concept among s tu d e n t teac h e rs  
assigned  to  off-cam pus as w e ll as on-campus f a c i l i t i e s .
3. Research should be conducted to  compare the changes in  s e l f  
concept e x h ib ite d  by a group o f s tu d e n t te a ch e rs  and a group o f f i r s t -  
year ( in - s e rv ic e )  teach e rs  u s in g  v ideo  tape reco rd in g s  as the  e x p e r i­
m ental tre a tm e n t. Such a study  could  be conducted fo llow ing  a lo n g i­
tu d in a l  d esign .
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APPENDIX A
L.S.U . TEACHER CONCEPT SCALE
D ire c t io n s : P lease  read  each o f the  fo llow ing  s ta tem en ts  c a r e fu l ly .
Check the  a p p ro p ria te  column as fo llo w s:
Column 1 (SA) - S tro n g ly  agree  w ith  s ta tem en t.
Column 2 (A) - Agree in  p a r t  w ith  s ta tem en t.
Column 3 (U) - U ncertain  about s ta tem en t.
Column 4 (D) - D isagree in  p a r t  w ith  s ta tem en t.












1. I  would r a th e r  ignore a p u p il than 
c o r re c t  him.
2. I  have tro u b le  try in g  to  ex p la in  
th in g s  to  c h ild re n .
3. I  f e e l  th a t  I  am a poor te a c h e r .
4 . I  sim ply cannot understand  most
s tu d e n ts .
5. I  l ik e  to  narrow the  "G eneration Gap" 
through c la s s  d isc u ss io n .
6. I  look forw ard to  teach in g  my c la s s  
each day.
7. I  am proud to  be a te a c h e r .
8 . I  see a l l  c la s s  in te r ru p tio n s  as an
in fringem en t on my tim e.
9. I  seek th e  adv ice  o f o th e rs  w ith in  
the p ro fe s s io n .
10. I  f e e l  th a t  I  am an e f f e c t iv e  te a c h e r .
11. I  f e e l  th re a ten ed  when I  am unable to
answer a s tu d e n t 's  q u es tio n .
12. I  f e e l  a f r a id  when a s tu d e n t q u es tio n s  
a u th o r ity .
13. Slow le a rn e rs  a re  a ch a llen g e  to  me.
14. I  enjoy working w ith  s tu d e n ts .
15. I  demand a form al classroom  atm osphere, 
so th a t  I  can c o n tro l the  c la s s .
16. I  f e a r  having to  face  my c la s s .
17. I  f in d  th a t  I  am too p a r t i a l  to  be
o b je c tiv e  and f a i r  to  a l l  s tu d e n ts .
18. I  hope to  spend my p ro fe s s io n a l c a re e r  
in  school work.
19. I  see teach in g  as a growth p ro cess  fo r  
m yself.
20. I  co n s id e r teach ing  to  be a c re a t iv e  


















I  (con tinued)
I  f e e l  th a t  I  must always be r ig h t  
in  c la s s .
I  f e e l  th a t  1 am unable to  c o n tro l 
a c lassroom  f u l l  o f s tu d e n ts .
I  have r a re ly  found s tu d e n ts  whom 
I  could n o t reach .
I  can communicate w ith  s tu d e n ts .
I  co n s id e r p ro fe s s io n a l growth to  be 
an o b lig a tio n  of a te a c h e r .
D ire c tio n s : P lease  read  each o f  the  fo llow ing  s ta tem en ts  c a r e fu l ly .  
Check the  a p p ro p ria te  column as fo llo w s:
Column 1 (SA) - S tro n g ly  ag ree  w ith  s ta tem en t.
Column 2 (A) - Agree in  p a r t  w ith  s ta tem en t.
Column 3 (U) - U ncerta in  about s ta tem en t.
Column 4 (D) - D isagree in  p a r t  w ith  s ta tem en t.












1. My fu tu re  looks b leak .
2. I  am c o n fid e n t I  can handle l i f e ' s  
problem s.
3. Money, p r e s t ig e  and p le a su re  a re  the 
only  w orthw hile th in g s .
4 . L iving w ith  dep ression  i s  e a s ie r  than 
try in g  to  overcome i t .
5. The success o f o th e r 's  in s p ir e s  me 
to  work h a rd e r .
6. I  f e e l  th a t  my l i f e  i s  no th ing  more 
than a tre a d m ill .
7. For every  f a u l t  I  have a correspond ing  
v i r tu e .
8. I n s t i t u t i o n a l  d re ss  re g u la tio n s  u p se t 
me.
9. People u s u a lly  ignore  me.
10. I  f e e l  secu re .
11. I  h a b i tu a l ly  assume a d efen siv e  r o le .
12. I  dread making a d e c is io n .
13. People do n o t th in k  my id eas  a re  
w orthw hile .
14. I  have a w e ll s tru c tu re d  s e lf -c o n c e p t .
15. I  a ttem pt to  ev a lu a te  my own 
perform ance.
16. My l i f e  has a d e f in i te  purpose and 











SD I I  (con tinued)
17. People g e n e ra lly  do n o t l ik e  me.
18. I  re s e n t  the  o p in ions o£ o th e rs  when 
th ese  op in ions d if£ e r  from mine.
19. I  a p p re c ia te  c o n s tru c tiv e  c r i t i c i s m .
20. I  c o n tin u a lly  s t r i v e  to  understand  
m yself.
21. I  am a f r a id  most o f th e  tim e.
22. I  make f r ie n d s  e a s i ly .
23. I  accep t a l l  p e rso n s .
24. I  l ik e  c h a lle n g e s .
25. I  d i s l ik e  p e rso n a l s e lf - e v a lu a t io n .
APPENDIX B
Raw Scores fo r  S tuden t Teachers 
a t  the  E lem entary Level
S tudent
Teacher* Supervisor** Group
P re -T est:
Teacher
P re -T es t:
Person
P o st-T e s t:
Teacher
P o st-T e s t: 
Person
1 1 Con. 111 108 110 122
2 1 Con. 109 109 112 121
3 1 Exp. 120 118 119 118
4 1 Exp. 112 113 119 120
5 2 Con. 112 113 116 119
6 2 Con. 114 106 117 117
7 2 Exp. 108 104 116 120
8 2 Exp. 105 111 116 107
9 3 Con. 118 108 96 100
10 3 Con. 104 107 111 113
11 3 Exp. 102 110 113 110
12 3 Exp. 100 101 108 101
13 4 Con. 105 111 112 120
14 4 Con. 113 94 109 108
15 4 Exp. 101 107 111 110
16 4 Exp. 117 114 108 102
17 5 Con. 107 92 122 116
18 5 Con. 109 112 120 117
19 5 Exp. 112 119 118 121
20 5 Exp. 100 104 115 115
21 6 Con. 104 105 118 117
22 6 Con. 101 100 114 117
23 6 Exp. 124 124 124 118
24 6 Exp. 110 106 107 108
APPENDIX B (continued)
Teacher* Supervisor** Group
P re -T e st:
Teacher
P re -T est:
Person
P o s t-T e s t: 
Teacher
P o st-T e s t: 
Person
25 7 Con. 114 117 115 121
26 7 Con. 93 105 116 119
27 7 Exp. 107 97 111 107
28 7 Exp. 103 99 103 109
* S tudent tea ch e rs  were assig n ed  numbers fo r  th e  s t a t i s t i c a l  a n a ly s is ,  and to  in su re  anonymity.
** Each su p e rv iso r  was assig n ed  a number fo r  th e  s t a t i s t i c a l  a n a ly s is ,  and each number does no t 
n e c e s s a r i ly  r e f l e c t  th e  grade le v e l .  There were seven te ac h e rs  a t  th e  elem entary  le v e l 
re p re se n tin g  s ix  grades and e lem entary  m usic.
APPENDIX C
Raw Scores fo r  S tudent Teachers 
a t  th e  Secondary Level
S tuden t
Teacher* Supervisor** Group
P re -T est:
Teacher
P re -T est:
Person
P o s t-T e s t: 
Teacher
P o st-T es t: 
Person
1 1 Con. 102 105 102 105
2 1 Con. 101 95 104 95
3 1 Exp. 90 105 92 95
4 1 Exp. 91 96 96 95
5 2 Con. 112 118 121 121
6 2 Con. 97 99 110 110
7 2 Exp. 101 113 116 121
8 2 Exp. 108 112 111 122
9 3 Con. 112 120 100 84
10 3 Con. 99 96 102 109
11 3 Exp. 120 103 118 117
12 3 Exp. 106 104 105 119
13 4 Con. 97 82 109 108
14 4 Con. 110 114 114 115
15 4 Exp. 106 95 92 95
16 4 Exp. 92 109 117 124
17 5 Con. 120 113 110 100
18 5 Con. 99 100 109 102
19 5 Exp. 97 94 102 94
20 5 Exp. 104 107 119 112
21 6 Con. 105 105 108 107
22 6 Con. 99 92 103 103
23 6 Exp. 98 106 100 99
24 6 Exp. 115 115 107 107
25 7 Con. 109 112 104 116




P re -T e s t:
Teacher
P re -T e s t:
Person
P e s t-T e s t:  
Teacher
P o st-T e s t:
Person
27 7 Exp. 101 99 116 117
28 7 Exp. 100 104 106 104
29 8 Con. 125 124 93 98
30 8 Con. 115 114 107 101
31 8 Exp. 109 112 112 118
32 8 Exp. 96 108 96 103
33 9 Con. 107 103 105 101
34 9 Con. 104 101 105 92
35 9 Exp. 99 110 117 121
36 9 Exp. 102 111 92 104
37 10 Con. 115 114 114 114
38 10 Con. 109 115 115 123
39 10 Exp. 99 108 106 115
40 10 Exp. 113 114 109 114
41 11 Con. 107 107 119 108
42 11 Exp. 97 80 98 85
43 11 Exp. 106 114 88 107
44 12 Con. 105 104 113 109
45 12 Exp. 107 104 108 106
46 13 Con. 103 104 114 98
47 13 Exp. 108 94 95 94
48 13 Exp. 100 109 111 116
* S tudent teach e rs  were numbered co n se c u tiv e ly  fo r  s t a t i s t i c a l  a n a ly s is  and anonymity.
** Each su p e rv iso r  was assigned  a number fo r  th e  s t a t i s t i c a l  a n a ly s is  and anonymity.
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